This study attempted to investigate the concept of self-leadership within 80 private schools in Beirut, Lebanon. Through a survey, participant principals were requested to rank the self-leadership skills they believed to exhibit and practice. As such the study highlights the 8 top ranking and the 8 low ranking self-leadership skills displayed by school principals as per their own view point. Moreover, this study sought to identify the obstacles inhibiting respondents from acquiring and practicing selfleadership skills. Data was analyzed using SPSS 18.0. Descriptive statistics were used to describe and summarize the properties of the mass of data collected from the respondents. Percentages were calculated per each item of the survey instrument. Results indicate that while the skills of selfleadership were not being effectively practiced, the concept of self-leadership itself was not clear enough to Lebanese private school principals. This was manifested by the conflicting responses they gave on various items of the survey. The study offers recommendations to help principals enhance their knowledge, attitudes and skills related to self-leadership.
Review of Literature
Self-Leadership and Well-being Sydänmaanlakka (2004) suggests that self-leadership is the same as talking about total wellness. Top performance requires people to be in good condition; and maintaining high standards demands total wellness or well-being. There are five areas that make up total wellness: physical, mental, spiritual, social and professional conditions (Sydänmaanlakka, 2004) . Sydänmaanlakka (2004) explains that when the wellness curve is high in all these areas, people tend to be more efficient and feel better. The five areas and their components are presented in table 1. This Table has been designs using Figure 1 (The Self Ltd. Model) and Figure 2 (What is Total Wellness?) by Sydänmaanlakka (2004) , What is Self-leadership?, Retrieved from: http://www.pertec.fi
Physical conditions means that the person has to have a balanced diet, and that he/she exercises, sleeps, and rests enough. Mental conditions entail that the person has the ability to analyze data, solve problems, take good decisions, and learn new things. Spiritual conditions indicate that the purpose, beliefs, values, vision and actions of a person's life are in balance. This means that the person has clear objectives and spiritual stimuli steering his/her life. Social conditions means that the person can take care of his/her relationships with everybody: partner or spouse, children, parents, and friends. That is the person has time for hobbies. Professional conditions entail having clear objectives in work, sufficient competence, feedback about performance, and continuous development (Sydänmaanlakka, 2004) .
Strategies of Self-Leadership
Self-leadership strategiescan be categorized into three general dimensions: behavior-focused strategies, natural reward strategies, and constructive thought pattern strategies (Gohari, 2012; Tuovinen, 2010) . The self-leadership dimensions and their sub-scales are presented in table 2. Behavior-focused strategies They are designed to improve self-awareness, which leads to managing one's behavior. Often this dimension involves necessary, but disagreeable tasks.
o Self-goal setting o Self-reward o Self-punishment o Self-observation o Self-cueing Natural reward strategies (Intrinsic Motivation Strategies)
They center on the more enjoyable aspects of an activity. This dimension is applied by focusing individual thoughts on the intrinsic rewards of the activity, or the incentives built into a specific task. (Gohari, 2012; Tuovinen, 2010) According to Tuovinen (2010) , applying self-leadership strategies has the potentialto lead to continuous personal effectiveness through positive perceptions of one's own efficacy. This is attributed to the fact that efficacious performances create feelings of success, which in itself creates new motivation, self-confidence and ambition leading to new success. This is illustrated in figure 1.
The illustration of every principle that appears in table 3 is discussed in what follows:
Observe your own behavior (Self-observation)
Observing one's own behavior that may lead to understanding of when and why one does specific behaviors, can lead to being able to reinforce, change or eliminate certain behaviors . Esposito (2010) states thatone of the keys to personal development and ultimately selfunderstanding is observing how mind works, what heart feels and what body experiences. This selfobserving habit is essential for managing personality and personal reactivity. The author argues that just as physical exercise is important to well-being, regular self-observation practice is beneficial to mental well-being.
Use the strategy of self-reward
This strategy is about using something tangible or abstract to effectively reinforce desirable behaviors and goal attainments . Tatum (2012) argues that self-reward is important for success in life. According to Clegg (2012) rewards are a powerful way to motivate people to get things done. These "carrots" could encourage people to delay gratification until they have made significant progress with their most important tasks, goals, and daily habits.
Use the strategy of self-punishment
Another strategy of elf-leadership is self-punishing. However,using self-punishment and selfcriticism too much should be avoided because it could have a negative influence on morale and performance (Tuovinen, 2010) . According to , self-punishment strategy can be lead to desirable behaviors. However, this author argues that "constructive criticism has been found much more effective than excessive self-punishment" (p.4).
Visualize successful performance
It is about developing mental images of successful future performance (Bellows, 2013; Gohari, 2012; Tuovinen, 2010) . According to Bellows (2013) , mental imagery becomes realized when the person mentally practices conducting a particular task, for example operating a machine, talking to clients, practicing a speech. Mentally the person goes through the details of performing the task until it becomes second nature. Then, mentally this person visualizes himself/herself completing the task and realizes what success feels like.
Converse with oneself in the mind (Positive self-talk)
Conversing with oneself in the mindhas been discussed by several researchers (Bellows, 2013; Gohari, 2012; Lim, 2008; Say, 2007) . They suggest that mostpeople are in constant mental chatting status. They talk to themselves all day long and, unfortunately, this self-talk is frequently negative. Often it is tainted with guilt about their past or anxiety about their future. This negativity can destroy any seed of hope that they may otherwise have in striving for their dreams (Lim, 2008) . Lin (2008) recommends that people need to render their own self-talks more positive as actions are inspired by thoughts.
Believe in yourself
Many authors push the leaders to increase their own self-belief (Bossong, 2013; Hamm, 2013; Levene, 2011; Sydänmaanlakka, 2004; Tredgold, 2013) . These authors argue that if leaders do not believe in themselves, they cannot lead themselves. If they cannot lead themselves, they cannot lead others.
Be a lifelong learner and renew yourself continuously
Many authors emphasize the importance of continued professional development of a selfleader Levene, 2011; Stark, 2011; Sydänmaanlakka, 2004; Tuovinen, 2010) . states that "leaders are readers"; they "read ferociously". They should be lifelong learners, and be"fanatic" about it.
Learn from the past (mistakes & challenges)
Mistakes create opportunities to learn, to make a change, and to become smarter, wiser, and better (Chernoff, 2012; Daskal, 2013; Dennett, 1995; Quy, 2012b; Stark, 2012) . Quy(2012b) states that self-leaders should learn from past mistakes and render these lessons to be learned from. Only then, failure becomes success and instead of looking at what is missing and how far they still have to go, leaders would focus on what is present and how far they have come (Quy,2012b) .
Think long-term in every area of your life
One of the habits often practiced by highly successful people is the habit of setting long term goals. Long term goals compel people to work with discipline and concentration rather than going about their life mindlessly and routinely. (Bossong, 2013; Gohari, 2012; Kahle, 2011; Levene, 2011; Stark, 2011; Tuovinen, 2010) 
Continually set and pursue short term goals for yourself (S.M.A.R.T. goals)
Successful people are objectiveand rational. They have a balanced and logical thinking Successful people don't only have a long-term thinking for their lives; they also create and pursue short-term goals. Like the long-term goals, the short-term ones must be Specific, Measurable, Attainable, Relevant, and Timely (Bellows, 2013; Chernoff, 2012; Gohari, 2012; Lauber, 2013; Levene, 2011; Stark, 2011; Tuovinen, 2010) .
Work outside your comfort zone
Most people are reluctant to accept a new responsibility or a challenge simply because they do not think that they are ready.In other words, they feel uncomfortable and believe that they require additional knowledge, skill, or experience before they can aptly partake in the new opportunity (Chernoff, 2012; Quy, 2013b) .However, this kind of thinking stifles personal growth and success. Self-leaders often stretch themselves and hence tend to work outside their comfort zones (Chernoff, 2012; Quy, 2013b) .
Be physically healthy
A good physical condition means eating, exercising, resting adequately, sleeping,breathing, and relaxation (Sydänmaanlakka, 2004) . According to Lauber (2013) , diet and physical fitness impact every emotion, thought, action and outcome. What people put in their body directly affects their brain chemistry and energy. Their level of activity also determines moods, energy and the ability to think clearly. By treating their body poorly, they are treating their mind poorly, which negatively impacts their moods, emotions, thinking and results. (Lauber, 2013) emphasizes the importance of proper personal financial management exhibited by self-leadersand considers it to leave strong impact on one's mood, emotions and how he/she approach the realization of his/her vision and mission. Hamm, 2013; Lauber, 2013; Say, 2007; Stark, 2011; Sydänmaanlakka, 2004; Tuovinen, 2010) .
Befinancially responsible

15.Humbleness: be in service
Ghosen (2011) states that humble leaders are more likely to be effective in the workplace and are often more liked by their sub-ordinates. A humble leader is approachable and genuinely cares about others. Such a leaderoften works towards the actualization of greater good to be served and works tirelessly to assure that those who are responsible for the work are taken care of, encouraged, and rewarded.
Build trust and live in truth
Self-leaders invest in trust and trusting relationships with their sub-ordinates and peers (Bossong, 2013; Hamm, 2013; Horsager, 2012; Stark, 2011; Sydänmaanlakka, 2004) .Leaders who inspire trust garner better output, morale, retention, innovation, loyalty, and revenue, while mistrust fosters skepticism, frustration, low productivity, lost sales, and turnover.
Prioritize your tasks
Effective prioritizing is an important core self-leadership skill (Sydänmaanlakka, 2004; Tuovinen, 2010) . Through prioritizing self-leaders engage in the most important and necessary tasks first, leading to efficient management.
Take time to reflect: know your strengths and leadership imperfections
Reflection makesself-leaders even stronger leaders because it givesthem a realistic image of their strengths, and an accurate appraisal of areas where they may want to continue improving. Reflecting helps to give self-leaders the ability to identify areas where they are confident, but remain humble and continuously work on actions to address their imperfections. Great self-leaders see themselves as having the ability to continuously improve and are committed to taking actions each day that get them closer to their leadership objectives Quy, 2012b; Stark, 2011; Thum, 2013; Tuovinen, 2010) .
Create systems and habits to succeed
To be successful, to live their mission and to achieve their vision, self-leaders must establish goals, systems and habits which move them forward. They must break bad habits and instill great ones. They must use systems that push them out of their comfort zone. They must do whatever it takes to achieve their goals. (Lauber, 2013; Levene, 2011; Say, 2007; Sydänmaanlakka, 2004; Tuovinen, 2010) 
Be responsible and accountable for your actions and reactions
Self-leaders take ownership of their decisions, actions and outcomes. Self-leadershold themselves accountable for their deeds and refrain from playing the role of victims Lauber, 2013; Levene, 2011) . 
Develop self-awareness in all areas of your life
Self-leaders must be self-aware in all areas of their life Lauber, 2013; Quy, 2012b; Tjan, 2012; Tuovinen, 2010) . Self-leaders can more easily interpret their thoughts and emotions and figure out what their true feelings and motivations are. Self-awareness if important because once they are able to figure out these things about themselves, they can make the changes they need to make their life better (Theravive, 2011) .
Cultivate and develop your intelligence
Theravive (2011) suggests that self-leaders are emotionally intelligent. They have flexible mindsets that supports them in empathizing with others. This in turn make people get attracted to them and tend to follow them (Stark, 2011; Sydänmaanlakka, 2004) .
Be passionate, patient and courageous
Self-leaders must be passionate, patient and courageous Levene, 2011; Quy, 2013a; Quy, 2012a; Say, 2007; Stark, 2011; Sydänmaanlakka, 2004) . Without these features, subordinates tend to get repelled from dealing with them.
A Passion and Bias for Action
Practice the strategy of self-cueing
Self-leaders should practice the strategy of self-cueing (Gohari, 2012; Tuovinen, 2010) . They should increase positive cues and decrease negative ones. A self-leader can concentrate the effort to eliminate distractions and influences that promote negative behavior. Both negative and positive attitude and behaviors are contagious, which affect the whole team. (Chernoff, 2013; Raghunathan, 2013; Rich, 2010; Tuovinen, 2010; White, 2013) 
Use the intrinsic motivation strategies (Natural reward strategies)
According to the "activities that are naturally rewarding can increase competence and give individuals a feeling of self-control and purpose. Through activities such as creating a more enjoyable work environment or appreciating a more pleasurable job feature, an individual can increase his or her performance levels." (p.12).
Methodology
Research Tool
Data was collected via a questionnaire for the purpose of this quantitative study. Based on an extensive review of the literature of self-leadership, the researchers developed a questionnaire consisting of 34 items. The instrument was piloted on a sample comprised of 8 principals. Therefore, few amendments for language and syntax were introduced.
The survey instrument consisted of three sections: A, B and C. Section A, consisting of 25items, requested participants to identify the top 8characteristics of self-leadership enjoyed by them through their own lens. Section B, consisting of the same 25 items, requested respondentsto rank the top 8characteristics of self-leadership least enjoyed by them through their own lens.Section C, consisting of 9 items, requested respondentsto identify barriers that inhibitedthem from practicing selfleadership.
In sections A and B,the participants were asked to rank the items; while in section C, a four point likert scale was used to rank participants' responses. Response choices were: 1=Strongly Disagree, 2=Disagree, 3=Agree, 4=Strongly Agree.
The Sample
The sample of this study,consisted of 100private school principals,localized in the Mohafazat (Governorate) of Beirut.Along with the survey, a cover letter and an informed consent form were attached beside the full contact information of the researchers. The cover letter detailed the purpose of the study, guarantee of anonymity for participants and how data will be used.
Principals were invited to complete the questionnaire and return it back, along with the signed consent form, to the given address by regular mail, as a scanned document via email or fax.If this way is not available, respondents were invited to return the questionnaire back, along with the signed consent form, to the assistant to the researchers. Only 91 surveys were returned, out of which 80 questionnaires were usable.
Finally, it should be noted that the empirical work was conducted between February17 th and March 31 th , 2014.
Data Analysis
Data was analyzed using SPSS 18.0 for windows. Descriptive statistics were used to describe and summarize the properties of the mass of data collected from the respondents. Percentages were calculated per each item of the survey instrument.
Results and Discussions
Ranking of the Top Eight Characteristics of Self-leadership Enjoyed by School Principals through their Own Lens.
Table 4 presents data collected on section A of the questionnaire. Table 4 shows that the top 8 characteristics of self-leadership enjoyed by school principals through their own lenswere (respectively): 1. I learn from the past: I learn from my mistakes and the challenges that confronted me in the past (25). 2. I am a life-long learner: I work to improve my knowledge and skills continuously in several areas (21). 3. I enjoy a serving spirit as well a high degree of humbleness (23). 4. I spend my money reasonably and based on my financial potentials: I don't waste money and I don't care to exhibit courtesy in front of others (7). 5. I talk to myself positively, despite some mistakes I committed in the past or few concerns about the future (19). 6. I trust myself/I believe in myself (2). 7. I possess a set of clear principles and values that govern my behavior across my life; the fact that makes me gain trust of others easily (1). 8. I set clear goals for myself (short term) and work on achieving it (9).
According to table 4, the 8 characteristics were chosen by the majority of school principals; the percentage of those who chose these characteristics varied between 67.5% and 93.75%of participants.It should be noted that 5 of them (25, 21, 23, 7, and 19) were chosen by the vast majority of principals (the percentage of respondents varied between 77.5% and 93.75%).
On the other hand, table 4 indicates that only 3 other characteristics were chosen by the majority of school leaders (the percentage varied between 55.0% and 65.0% of participants). The 3 characteristics are (respectively):
1. I force myself to escape my comfort zone, so I don't hesitate to accept new responsibilities or new challenging duties even if I felt I am not up to its challenge -such as lack of some skills (24). 2. I enjoy high credibility with respect to others/others trust me (3). 3. I set a priority list for my tasks (based on importance and necessity) and do respect this priority list (10) .
Based on the forgoing, it can be concluded that only 11 out of 25 self-leadership characteristics listed in table 4 are enjoyed by the majority of school principals. Table 5 presents data collected on section B of the questionnaire. (6). 3. I produce images pertaining how success looks like for a given task that I intend to carry out in the future: I view details for carrying the task and envision results prior to inception (18). 4. I sometimes rely on self-punishment if I fail in completing a task or when I recognize that I am not putting the needed effort for a task. In this case I deprive myself from things that I would like to do and/or I rely on self-critique strategy (15). 5. I work hard to know myself well and develop self-awareness in all the aspects of my life (5). 6. I bear full responsibility of my acts and reactions and hold myself accountable for that/ I don't hold others accountable for my own deeds (4). 7. I let go all the habits that may act as an obstacle confronting my success in life and acquire others that help me achieve such success (12). 8. I trust myself/I believe in myself (2) .
Ranking of the Top Eight Characteristics of Self-leadership Least Enjoyed by School Principals through their Own Lens
According to table 5, the 8 characteristics were chosen by the majority of school principals; the percentage of those who chose these characteristics varied between63.75% and 88.75% of participants. It should be noted that 5 of them (20, 6, 18, 15, and 5) are chosen by the vast majority of principals (the percentage of respondents varied between 77.5% and 88.75%).
However, the comparison between Tables4and 5 shows that responses of participants may sometimes lack objectivity and certainty.For example, the majority of respondents (72.5%) rank the item 2 among the top 8 characteristics enjoyed by school principals (rank 6), the majority of them (63.75%) rank the same item among the top 8 characteristics least enjoyed by principals (rank 8). Also, the majority of participants (68.75%) rank the item 1 among the top 8 characteristics enjoyed by school principals (rank 7), the majority of them (61.25%) rank the same item among the top 9 characteristics least enjoyed by principals (rank 9).
Obstacles Confronting the Practice of Self-Leadership by School Principals
The obstacles confronting the practice of self-leadership by school principals are presented in Table  6 . 
Conclusion
This study shows that the top 8 characteristics of self-leadership enjoyed by school principals and the top 8 ones least enjoyed by them were identified by the majority of respondents. In addition, the results show that only 11 out of 25 self-leadership characteristics listed in the questionnaire are enjoyed by the majority of school principals. Thus, this study provided a relatively dark image of self-leadership as exhibited and practiced by a sample of private school principals in Lebanon.
However, the results show that participants' responses may sometimes lack objectivity and certainty. The contradiction in these responses could mean that the concept of self-leadership is stillunclear for principals and the skills of self-leadership do not seem to be practiced wisely enough by them. The responses of school principals about the obstacles that inhibit them from acquiring and practicing self-leadership skills support this hypothesis. In fact, the overwhelming majority of participants "strongly agree" or "agree/strongly agree" that 8 of the 9 "obstacles" listed in the questionnaire inhibit them from practicing self-leadership.The number of obstacles mentioned by them is significant. However, the content of these barriers is even more significant.
Indeed, these obstacles show that the concept of self-leadership remains vague for school principals: o The majority of respondents consider that the "lack of financial resources" inhibit them to acquire the self-leadership skills. o The majority of them "don't believe that this concept has to do with increasing the productivity of the school".
However, this goes opposite to the literature of self-leadership which assures that many activities related to acquiring self-leadership skills are free or not expensive. Also, the literature of effective self-leadership assures its importance as a basic component for leading others (Bossong, 2013; Buckles, 2011; Chernoff, 2012; Hamm, 2013; Horne, 2013; Stark, 2011) .
In addition, the results of this study show that the majority of principals did not value enough the power of collaboration, delegation and prioritization. In fact, the majority of them consider the following items as a barrier preventing them from acquiring and practicing self-leadership skills: o Lack of time o Exhausting administrative daily routine o Political turbulence within the country makes these ideas look silly
These "obstacles" also assure that the concept of self-leadership is still ambiguous for school principals. The acquisition of the skills related to collaboration, delegation and prioritization enables principals to have time to learn and practice self-leadership and leadership skills instead of being limited to managerial tasks (Al-Jammal & Ghamrawi, 2013b).
So, school principals explained that they did not practice self-leadership due to some obstacles. However, the acquisition of these skills could help them to overcome these obstacles, including the following one: "lack of incentives". The acquisition of self-leadership skills enables school principals touse the intrinsic motivation strategies (natural reward strategies) which are considered as essential for the effectiveness of self-leadership (Bellows, 2013; Gohari, 2012; Tuovinen, 2010) . Thus, the barriers and constraints can be transformed into resources and drivers for success.
Moreover, based on the results of this study, it can be concluded that training providers, colleges of education and stakeholders do not give weight to self-leadership concept. In fact, the majority of respondents stated that the "lack of enough university preparation" or "in-service training" prevent school principals to be effective self-leaders. Also, "stakeholders do not give weight to this concept".
Obviously, the 8 obstacles mentioned above must be taken into consideration when proposing recommendations to help school principals to lead themselves well and then to lead others better.
Limitations and Suggestions for Future Research
The sample of this study is one of the limitations confronting the validity of this study. In fact, geographically, the sample was localized in the Mohafazat (Governorate) of Beirut; the other five Lebanese Mohafazats were not represented in the sample. Future research should attempt to involve a larger and more representative sample of school principals across Lebanon.
In addition, the sample included only private school principals. No principals from the public school sector were involved. Future research should involve such participants so that a more comprehensive understanding of practicing self-leadership skills is derived.
Regarding the methodology, it could be improved. In fact, the current methodology has employed self-rating by school principals. It would be more valid to request the administrative teams surrounding the principal complete surveys as well. Finally, the current study has employed the quantitative method. It would be more valid to employ the qualitative method as well. In other words, the conduction of a semi-structured interview with school principals would be an added value for this study. Future research should take these points into consideration. Training providers and colleges of education are encouraged to make use of the findings of this study in designing their curricula related to school management (or school leadership), educational supervision and teaching diploma.
